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Fact Sheet 36 – An intro to IEPs and IBMPs 

A guide for teachers and teacher aides in Australian schools.  

Broadly speaking, students in mainstream classes all follow the same program. The 

teacher only makes minor modifications and adjustments here and there. For example, 

if a student falls behind, the teacher might spend a bit of extra time revising a topic 

with the whole class or spend more time with the ‘falling behind’ student by circling 

back to him/her more often. This is normally all that’s required to keep all students 

progressing.  

However, some students (such as those with special needs) have additional and 

unique educational, behavioural and social needs. In other words, they need their own 

individualised program that is tailored to their personal circumstances. Teachers 

develop individual plans to manage such students. There are 3 main types of individual 

plans: 

• Educational – usually called an IEP (individual education plan). 

• Behavioural – usually called an IBMP (individual behaviour management plan). 

• Physical – a personal care plan that outlines approved processes for certain 

tasks (such as using a hoist with the child or physically restraining him/her). A 

personal care plan also includes an action plan outlining what to do in an 

emergency situation (e.g. the student having an allergic reaction).  

 

Some TAs are involved in IEP meetings. 
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Individual Education Plans (IEPs) 

All students who are allocated a TA in mainstream schools and all students in special 

needs’ schools will have their own IEP. An IEP is a teacher-produced document sets 

out the educational goals for the student as well as strategies for how those goals will 

be achieved (Brock & Carter, 2013). Most IEPs have a time horizon of 1-2 terms or 

about 4-6 months. Here are some typical goals that you may see in an IEP: 

• Use the top 200 high-frequency words. 

• Write the top 50 sight words. 

• Read Level 2 books consistently. 

• Do the 10x table. 

• Do 3 number additions. 

• Take equipment to the storeroom and put it away. 

• Take tea towels to the washing machine and fold washed ones. 

The teacher will usually create an IEP in around week 3 or 4 of the year, once he/she 

gets to know the particular student and what he/she can and can’t do. The teacher will 

also devise the learning program and weekly planner, as well as source the majority 

of resources.  

Experienced and high-performing teachers will map each lesson to the student’s 

learning goals (on the IEP), so that each lesson moves the student closer to the goals.  

While some IEPs look complex, just remember that the purpose of each is to outline 

what a particular student knows and needs to know (including by when), and how the 

program will unfold.  

 

 

 

Hint 
Some teachers refer to the relevant IEP each lesson (e.g., by writing a goal on 

the top of a worksheet or on the board). Other teachers write IEPs but then don’t 

refer to them very often. Regardless, always try to figure out the main learning 

goals for each lesson as this helps you to target your support.  



© Adam Green - Institute of Teacher Aide Courses V1.0 January 2022  

Individual Behaviour Management Plans (IBMPs) 

An IBMP is basically the same as an IEP except it aims to address a student’s 

behavioural problems. It includes an outline of the issues, strategies, rewards and 

consequences, as well as which staff are involved and their roles.  

Let’s take a student who has meltdowns as an example. His/her IBMP will outline 

known triggers, the procedure for when a meltdown is about to happen, what to do 

during the meltdown and the follow-up procedure or consequences.  

As with an IEP, the teacher creates and updates an IBMP regularly; your job is to 

follow its procedures, suggest updates and changes, and report back to the teacher 

whenever you can. Note that not all SwDs are placed on an IBMP even if they have 

the occasional behavioural issue. IBMPs are used when a systematic team effort is 

needed to solve complex behavioural challenges that are posing a significant risk to a 

child’s education.  

IBMPs come in many different formats; here is a simple version: 

Individual Behaviour Management Plan  

Student Johnny School Dolphin Primary 

Classroom Year 1 Teacher Miss Blue 

Support worker Mrs. Brown  Year/term Term 2, 2017 

Main issues Biting and pinching staff and students. 

Disabilities or disorders Autism  

(details specific to the child would normally follow under the 

disability/disorder heading). 

General aim/purpose To teach Johnny that biting and pinching others is not 

acceptable and to use alternative means to get attention. 

Parent input Will follow through with strategies at home. Suggests using 

communication book daily. 

Other Johnny has other behavioural issues; these can be dealt with 

as they arise. 

Target behaviour and main strategy 

Goal 1 To replace biting and pinching with an acceptable sensory 

activity and acceptable ways of getting attention. 

Goal 2 To teach ways of dealing with frustration, anger and change 

(other than pinching or biting).  

Goal 1 
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Describe the behaviour Biting and pinching staff and other students when feeling 

frustrated and/or overwhelmed. 

Frequency  Several times throughout the day on most days. 

Severity  Broken skin and bleeding on several occasions – not done in a 

playful way. 

Specific targets • Reduce the incidence of each to once a month. 

• Complete extinction of at least 1 issue by July. 

Core strategies • Social story for each and other visual cues 

• Sensory toys and access to sensory room 

• Reward chart with parental support 

• New seating plan and visual timetable on desk 

• Positive prompting (4-1 positive/negative) 

• Peer prompting 

• Short, sharp activities 

 
Consequences • Apology and message home each time 

• Loss of iPad for 10 minutes each time 

• May not be able to attend excursions 

 Goal 2 and 3 would follow 
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Hint 
Students with severe disabilities may undertake tests conducted by specialist 

teachers, psychologists or medical experts to inform how the teacher develops 

their IEP or IBMP. Here is an example of some tests that a student with particular 

needs may be asked to undertake (Brock, Seaman et al., 2017). 

A ‘Functional Assessment Screening Tool’ is used to determine the function or 

reason for extremely challenging behaviour/s – the root cause.  

Then, a ‘Reinforcement Assessment for Individuals with Severe Disabilities’ 

(RAISD) is used to find possible reinforcers and to learn about the student’s 

interests. This information is used to help prevent the challenging behaviours from 

happening in the first place.  

Another test (the Multiple Stimulus Preference Assessment without Replacement 

(MSWO) is used to rank the student’s preferences. This helps to determine 

rewards and boost engagement in learning tasks. 

While you don’t need to know much about these tests, you may be asked to 

provide information about the child during the testing process. Also note how these 

tests are really just more formalised and systematic ways of applying the best- 

practice approaches you have learnt so far (e.g., identifying the root cause, 

avoiding triggers and using the student’s interests to boost motivation). 


